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INSTRUCTOR INFO 

 
Paula Wallace, PhD 

Phone: 575706-5000 

Office: Virtual/Remote 

Email: pwallace@sulross.edu 

Delivery of Class: Online  

Appointments: Can be scheduled as needed. 

 

 

COURSE DESCRIPTION 

 

(3-0) This course will have students develop an insight into the theories and process that guide 
effective instructional design.  The historical context of instructional design will be reviewed where 
students follow the historical development of digital citizenship. This course will have students 
collaboratively examine the systems-approach to instructional design and they will collaboratively 
explore various methods of evaluating instructional design models. This course will explore the uses 
of artificial intelligence for designing instructional activities. Students in this course will also explore 
digital badging and micro-credentialing.  

 

COURSE GOALS 

Students should leave this class with understanding of the elements of the historical context of 
instructional design, the elements of effective instructional design, how to evaluate instructional design 
models, how artificial intelligence can be used to design instructional activities and have a basic 
understanding or digital badging and micro-credentialing.  

 

STUDENT LEARNING OUTCOMES 
 

This course is designed as an introduction to the field of instructional design and technology.   

By the end of the course, students will be able to:  

 

• Define key terms and concepts of the field of instructional design and technology 

• Understand and demonstrate processes of designing and evaluating instructional design 

• Demonstration and application of learning theory to the design process 

• Understand the applications of the field ID in all settings (educational and industry) 

• Know the past and future trends of the field including research design and methodology 

• Understand the digital badging and micro-credentialing  
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MARKETABLE SKILLS 

 

 

1. Students will analyze data, locate solutions to problems, and communicate solutions using a 

variety of mediums. (Critical Thinking) 

2.  Students will leverage innovative approaches to think outside the box during problem solving. 

(Creativity) 

3. Students will apply collaborative workflows when working with others, because it is inherent in 

the nature of how work is accomplished in our civic and workforce lives. (Collaboration) 

4. Students will leverage digital technologies to express thoughts clearly, crisply articulate 

opinions, communicate coherent instructions, and motivate others through powerful speech, 

visual literacy and academic writing. (Communication) 

 

The ISTE Standards are a framework for innovation in education.  These standards help educators and education 

leaders worldwide prepare learners to thrive in work and life. (www.iste.org/standards) 

ISTE Standards for Educators 

1. Learner:  1a, 1b, 1c 

2. Leader:  2a, 2b, 2c 

3. Citizen:  3a, 3b, 3c,  

4. Collaborator:  4a, 4b, 4c, 4d 

5. Designer:  5a, 5b, 5c 

6. Facilitator:  6b, 6c, 6d 

7. Analyst:  7a, 7b, 7c 

 

ISTE Standards for Coaches 

1. Change Agent: 1b, 1d, 1e 

2. Connected Learner: 2c 

3. Collaborator: 3b, 3c,  

4. Learning Designer:  4a, 4b, 4c, 4d 

5. Professional Learning Facilitator:  5a, 5b, 5c 

6. Data-Driven Decision-Maker: 6a, 6b, 6c 

7. Digital Citizen Advocate:  7a, 7b, 7c, 7d 

 

ISTE Standards for Educational Leaders 

1. Equity and Citizenship Advocate:  1a, 1b, 1c, 1d 

3. Empowering Leader: 3a, 3b, 3c, 3d 

4. Systems Designer:   

5. Connected Learner:  5a, 5b, 5c, 5d 

 

ISTE Standards for Administrators 

1. Visionary Leadership:  1a, 1b 

2. Digital Age Learning Culture:  2d,  

3. Excellence in Professional Practice:  3a, 3b, 3c, 3d 

5. Digital Citizenship: 5a, 5b, 5c, 5d 

 

 

REQUIRED TEXTS AND RESOURCES 

Readings: All weekly readings will be provided through Blackboard. 

 

COURSE REQUIREMENTS AND GRADING 

The final course grade will be assigned according to this scale: 

 

 

http://www.iste.org/standards
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A=1800-2000 

B=1600-1799 

C=1400-1599 

D=1200-1399 

< 1200=F 
 

 

Course instructor reserves the right to make any changes to accommodate class progress. 
 

 

COURSE ASSIGNMENT DESCRIPTIONS 

 

WEEK ASSIGNED WORK OPEN DATE CLOSE DATE 

Week 0 

Course Information & Week 0 Activities 
Week 0=Syllabus quiz; Academic Honesty Assignment: 
Blog share; Oral Introduction   

Week 1 

History of Instructional Design=Lecture & Readings 
Assignments: Blog & Oral Discussion 
(Oral Discussion due on second date)   

Week 2 

Instructional Design Introduction=Lecture & Readings 
Assignments: Blog & Oral Discussion (Oral Discussion 
due on second date)   

  Project Prep #1=Assignment in preparation for final   

Week 3 

Instructional Analysis =Lecture & Readings 
Assignments: Blog & Oral Discussion (Oral Discussion 
due on second date)   

Week 4 

Instructional Design Models =Lecture & Readings 
Assignments: Blog & Oral Discussion Oral Discussion 
due on second date)   

  Project Prep #2=Assignment in preparation for final   

Week 5 

E-Learning & Media Production in Instructional Design 
=Lecture & Readings Assignments: Blog & Oral 
Discussion (Oral Discussion due on second date)   

Week 6 

Instructional Design & Artificial Intelligence=Lecture & 
Readings Assignments: Blog & Oral Discussion (Oral 
Discussion on Second date)   

  Project Prep #3=Assignment in preparation for final   

Week 7 

Instructional Design & Assessment (Digital Badging, 
Micro Credentials) =Lecture & Readings Assignments: 
Blog & Oral Discussion (Oral Discussion due on second 
date)   

Week 8 

Evaluating Instructional Design Models & Module 
Development= Blog & Module (Module due on second 
date)   

 Capstone 
Artifact 

 

Final Instructional Design Project & Philosophy    

Turn in all assignments on time. Grades for assignments turned in after the due date will be reduced by 5 points 

for each day late. 

All assignments are due on the scheduled date no later than 11:59 pm CST. Final assignment due by 
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5:00p

 

 

ATTENDANCE POLICY 

Attend class: Attendance is not optional. Keep up on all readings. Participate in discussions. Be familiar 
with email and check it regularly. Check the class web site regularly for assignments and updates. Be 
thoughtful and civil to classmates and the instructor. This class is delivered via an online platform. Please 
do not be driving, at an event, etc. You should be seated and attentive as any other class. 

Email the professor when you are going to be late, absent, or leaving early. If you are late, absent or 
leave early, you are responsible for what you have missed. Notification does not replace attending class. 
Materials from each class period will be posted in Blackboard. Any online presentations will be recorded 
and posted (there is not a guarantee that the technology will work). 

 
If you are absent due to a university commitment, such as participating as an athlete in a game, you must 
provide the excuse documentation to the instructor in a timely manner. 
 

 

GENERAL POLICIES 

ACADEMIC MISCONDUCT 
Cheating in any form compromises your grade and lowers the quality of your diploma. Classmates who 
cheat may actually lower your grade by inflating grades, etc. Please make a point to read the Student 
Handbook regulations on academic dishonesty. To clarify, using someone’s work without giving that 
person proper credit (i.e. properly citing them) or passing other people’s works off as your own is 
considered plagiarism regardless of whether you got the material from a book, the Web or your best 
friend. When you do use something created by another you must give credit (using the APA format) to 
that individual or organization. 

 
WRITTEN WORK POLICY 
Assignments cannot be evaluated if they cannot be read. In other words, all assignments must be typed 
or well readable. You are expected to use correct spelling, punctuation, and grammar in all your written 
work. Written work will be evaluated through a rubric and errors that cause confusion or 
misunderstanding will result in a lower grade. Read your work aloud to see and hear the errors. You 
must provide complete citations for each source that you use in your written work. Submission 
requirements will be included with assignment details. Most work will be submitted through Black Board. 

 
EMAIL AND TEXTING POLICY 
E-mail should be used to schedule an appointment. Email is for short questions clarifying class 
assignments or specific items from the lecture. In-depth questions about course readings or an entire day's 
lecture, etc. are not appropriate for e-mail. You are welcome to call me. If I don’t answer, please leave a 
message with a good time to return the call.  

 
Texting- The above number is my personal number. I work remotely; therefore my personal cell number 
serves as my “office line”. I will not respond to late text messages and but I am available on weekends by 
email. Please be mindful of dates and times. 

 

 
Texas Administrative Code 

The curriculum for each educator preparation program shall rely on scientifically based research to 
ensure teacher effectiveness and align to the TEKS. The subject matter on the next page of this syllabus 
shall be included in the curriculum for candidates seeking initial certification. All of the subject matter 
listed will be addressed as you proceed through the Teacher Preparation Program at SRSU. In this 
course, we will concentrate on the following: • Child development • Learning theories • TEKS 
organization, structure, and skills • TEKS in the content areas • ELPS – English Language Proficiency 
Standards • Pedagogy/instructional strategies • Dyslexia – Instruction and detection of • Scientifically 
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Based Research in education and learning • T-TESS Framework as aligned to this course Page 6 of 8 
Texas Administrative Code 

 
Texas Administrative Code TITLE 19 EDUCATION PART 7 STATE BOARD FOR EDUCATOR 
CERTIFICATION CHAPTER 228 REQUIREMENTS FOR EDUCATOR PREPARATION PROGRAMS 
RULE §228.30 Educator Preparation Curriculum (a) The educator standards adopted by the State Board 
for Educator Certification shall be the curricular basis for all educator preparation and, for each certificate, 
address the relevant Texas Essential Knowledge and Skills (TEKS). (b) The curriculum for each educator 
preparation program shall rely on scientifically-based research to ensure educator effectiveness. (c) The 
following subject matter shall be included in the curriculum for candidates seeking initial certification in 
any certification class: (1) the code of ethics and standard practices for Texas educators, pursuant to 
Chapter 247 of this title (relating to Educators' Code of Ethics), which include: (A) professional ethical 
conduct, practices, and performance; (B) ethical conduct toward professional colleagues; and (C) ethical 
conduct toward students; (2) instruction in detection and education of students with dyslexia, as indicated 
in the Texas Education Code (TEC), §21.044(b); (3) instruction regarding mental health, substance 
abuse, and youth suicide, as indicated in the TEC, §21.044(c-1). Instruction acquired from the list of 
recommended best practice-based programs or research-based practices shall be implemented as 
required by the provider of the best practice-based program or research-based practice; (4) the skills that 
educators are required to possess, the responsibilities that educators are required to accept, and the high 
expectations for students in this state; Page 7 of 8 (5) the importance of building strong classroom 
management skills; (6) the framework in this state for teacher and principal evaluation; (7) appropriate 
relationships, boundaries, and communications between educators and students; and (8) instruction in 
digital learning, including a digital literacy evaluation followed by a prescribed digital learning curriculum. 
The instruction required must: (A) be aligned with the latest version of the International Society for 
Technology in Education's (ISTE) standards as appears on the ISTE website; (B) provide effective, 
evidence-based strategies to determine a person's degree of digital literacy; and (C) include resources to 
address any deficiencies identified by the digital literacy evaluation. (d) The following subject matter shall 
be included in the curriculum for candidates seeking initial certification in the classroom teacher 
certification class: (1) the relevant TEKS, including the English Language Proficiency Standards; (2) 
reading instruction, including instruction that improves students' content-area literacy; (3) for certificates 
that include early childhood and prekindergarten, the Prekindergarten Guidelines; and (4) the skills and 
competencies captured in the Texas teacher standards in Chapter 149, Subchapter AA, of this title 
(relating to Teacher Standards). (e) For candidates seeking certification in the principal certification class, 
the curriculum shall include the skills and competencies captured in the Texas administrator standards, 
as indicated in Chapter 149, Subchapter BB, of this title (relating to Administrator Standards). (f) The 
following educator content standards from Chapter 235 of this title (relating to Classroom Teacher 
Certification Standards) shall be included in the curriculum for candidates who hold a valid standard, 
provisional, or one-year classroom teacher certificate specified in §230.31 of this title (relating to Types of 
Certificates) in a certificate category that allows the candidates who are seeking the Early Childhood: 
Prekindergarten-Grade 3 certificate to teach all subjects in Prekindergarten, Kindergarten, Grade 1, 
Grade 2, or Grade 3: (1) Child Development provisions of the Early Childhood: Prekindergarten-Grade 3 
Content Standards; (2) Early Childhood-Grade 3 Pedagogy and Professional Responsibilities Standards; 
and (3) Science of Teaching Reading Standards. Source Note: The provisions of this §228.30 adopted to 
be effective July 11, 1999, 24 TexReg 5011; amended to be effective October 12, 2003, 28 TexReg 8608; 
amended to be effective December 14, 2008, 33 TexReg 10016; amended to be effective October 27, 
2014, 39 TexReg 8388; amended to be effective December 27, 2016, 41 TexReg 10280; amended to be 
effective December 20, 2018, 43 TexReg 8091 
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ADA Statement  

SRSU Accessibility Services. Sul Ross State University (SRSU) is committed to equal access in compliance with 
the Americans with Disabilities Act of 1973. It is SRSU policy to provide reasonable accommodations to students 
with documented disabilities. It is the student’s responsibility to initiate a request each semester for each class. 
Students seeking accessibility/accommodations services must contact Mrs. Mary Schwartze Grisham, LPC, 
SRSU’s Accessibility Services Director or Ronnie Harris, LPC, Counselor, at 432-837-8203 or email 
mschwartze@sulross.edu or ronnie.harris@sulross.edu. Our office is located on the first floor of Ferguson Hall, 
room 112, and our mailing address is P.O. Box C122, Sul Ross State University, Alpine. Texas, 79832. 

Student Responsibilities (Required) 

All full-time and part-time students are responsible for familiarizing themselves with the Student Handbook and 
the Undergraduate & Graduate Catalog and for abiding by the University rules and regulations. Additionally, 
students are responsible for checking their Sul Ross email as an official form of communication from the 
university. Every student is expected to obey all federal, state and local laws and is expected to familiarize 
him/herself with the requirements of such laws. 

SRSU Distance Education Statement  

Students enrolled in distance education courses have equal access to the university’s academic support services, 
such as library resources, online databases, and instructional technology support. For more information about 
accessing these resources, visit the SRSU website. 

Students should correspond using Sul Ross email accounts and submit online assignments through Blackboard, 
which requires a secure login. Students enrolled in distance education courses at Sul Ross are expected to 
adhere to all policies pertaining to academic honesty and appropriate student conduct, as described in the student 
handbook. Students in web-based courses must maintain appropriate equipment and software, according to the 
needs and requirements of the course, as outlined on the SRSU website. Directions for filing a student complaint 
are located in the student handbook. 

 

Counseling 

Sul Ross has partnered with TimelyCare where all SR students will have access to nine free counseling sessions. 
You can learn more about this 24/7/365 support by visiting Timelycare/SRSU. The SR Counseling and 
Accessibility Services office will continue to offer in-person counseling in Ferguson Hall room 112 (Alpine 
campus), and telehealth Zoom sessions for remote students and RGC students. 

 

Libraries 

The Bryan Wildenthal Memorial Library and Archives of the Big Bend in Alpine offer FREE resources and services 
to the entire SRSU community. Access and borrow books, articles, and more by visiting the library’s website, 
library.sulross.edu/. Off-campus access requires logging in with your LobolD and password. Librarians are a 
tremendous resource for your coursework and can be reached in person, by email (srsulibrary@sulross.edu), or 
by phone (432-837-8123). 

No matter where you are based, public libraries and many academic and special libraries welcome the general 
public into their spaces for study. SRSU TexShare Cardholders can access additional services and resources at 
various libraries across Texas. Learn more about the TexShare program by visiting library.sulross.edu/find-and-
borrow/texshare/ or ask a librarian by emailing srsulibrary@sulross.edu. 

Mike Fernandez, SRSU Librarian, is based in Eagle Pass (Building D-129) to offer specialized library services to 
students, faculty, and staff. Utilize free services such as InterLibrary Loan (ILL), ScanIt, and Direct Mail to get 
materials delivered to you at home or via email. 

Academic Integrity 

Students in this class are expected to demonstrate scholarly behavior and academic honesty in the use of 
intellectual property. Students should submit work that is their own and avoid the temptation to engage in 
behaviors that violate academic integrity, such as turning in work as original that was used in whole or part for 
another course and/or professor; turning in another person’s work as one’s own; copying from professional works 
or internet sites without citation; collaborating on a course assignment, examination, or quiz when collaboration is 
forbidden. Students should also avoid using open AI sources unless permission is expressly given for an 
assignment or course.  Violations of academic integrity can result in failing assignments, failing a class, and/or 
more serious university consequences. These behaviors also erode the value of college degrees and higher 

mailto:mschwartze@sulross.edu
mailto:ronnie.harris@sulross.edu
https://www.sulross.edu/wp-content/uploads/2020/09/Student-Handbook-24-25-1.pdf
https://catalog.sulross.edu/
https://www.sulross.edu/about/administration/university-policies/
https://library.sulross.edu/
mailto:srsulibrary@sulross.edu
https://library.sulross.edu/find-and-borrow/texshare/
https://library.sulross.edu/find-and-borrow/texshare/
mailto:srsulibrary@sulross.edu
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education overall. 

Classroom Climate of Respect 

Importantly, this class will foster free expression, critical investigation, and the open discussion of ideas. This 
means that all of us must help create and sustain an atmosphere of tolerance, civility, and respect for the 
viewpoints of others. Similarly, we must all learn how to probe, oppose and disagree without resorting to tactics of 
intimidation, harassment, or personal attack. No one is entitled to harass, belittle, or discriminate against another 
on the basis of race, religion, ethnicity, age, gender, national origin, or sexual preference. Still, we will not be 
silenced by the difficulty of fruitfully discussing politically sensitive issues. 

 

Supportive Statement 

I aim to create a learning environment for my students that supports various perspectives and experiences. I 
understand that the recent pandemic, economic disparity, and health concerns, or even unexpected life events 
may impact the conditions necessary for you to succeed. My commitment is to be there for you and help you meet 
the learning objectives of this course. I do this to demonstrate my commitment to you and to the mission of Sul 
Ross State University to create a supportive environment and care for the whole student as part of the Sul Ross 
Familia. If you feel like your performance in the class is being impacted by your experiences outside of class, 
please don’t hesitate to come and talk with me. I want to be a resource for you. 

 

Tutoring Center 

The Lobo Den Tutoring Center offers FREE tutoring support to help you excel in your courses. Whether you need 
assistance in Writing, Math, Science, or other subjects, we’re here to help!  

 

Important Information:  

• Drop-in and Scheduled Appointments: Flexible options to fit your needs.  

• Hours of Operation: Monday–Friday, 8:00 AM – 5:00 PM. 

• Workshops: Attend our regularly hosted academic workshops on STEM topics and professional 
development, often in collaboration with specialized faculty.  

• Location: BWML Room 128.  

• Contact Us: For more information or to book an appointment, email tutoring@sulross.edu or call (432) 
837-8726. 

 

Looking for additional support? 

• Tutor.com offers FREE 24/7 online tutoring in over 200 subjects, including specialized support for ESL 
and ELL learners with native Spanish-speaking tutors.  

• Access Tutor.com via Blackboard: Log in to your Blackboard account to get started anytime, anywhere. 

Take advantage of these valuable resources to boost your confidence and performance in your classes. We look 
forward to helping you succeed! 

 

 
Generative AI is permitted in specific contexts and with acknowledgment 
 
>> "The emergence of generative AI tools (such as ChatGPT and DALL-E) has sparked interest among 
many students in our discipline. The use of these tools for brainstorming ideas, exploring possible 
responses to questions or problems, and creative engagement with the materials may be useful for you 
as you craft responses to class assignments. While there is no substitute for working directly with your 
instructor, the potential for generative AI tools to provide automatic feedback, assistive technology and 
language assistance is clearly developing. Please feel free to reach out to me well in advance of the 
due date of assignments for which you may be using generative AI tools and I will be happy to discuss 
what is acceptable." 
>> "In this course, students shall give credit to AI tools whenever used, even if only to generate ideas 
rather than usable text or illustrations. When using AI tools on assignments, add an appendix showing 

https://www.sulross.edu/student-advising/lobo-den/tutoring-services/
mailto:tutoring@sulross.edu
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(a) the entire exchange, highlighting the most relevant sections; (b) a description of precisely which AI 
tools were used (e.g. ChatGPT private subscription version or DALL-E free version), (c) an explanation 
of how the AI tools were used (e.g. to generate ideas, turns of phrase, elements of text, long stretches 
of text, lines of argument, pieces of evidence, maps of the conceptual territory, illustrations of key 
concepts, etc.); (d) an account of why AI tools were used (e.g. to save time, to surmount writer’s block, 
to stimulate thinking, to handle mounting stress, to clarify prose, to translate text, to experiment for fun, 
etc.). Students shall not use AI tools during in-class examinations, or assignments unless explicitly 
permitted and instructed. Overall, AI tools should be used wisely and reflectively with an aim to deepen 
understanding of subject matter. 
>> "It is a violation of university policy to misrepresent work that you submit or exchange with your 
instructor by characterizing it as your own, such as submitting responses to assignments that do not 
acknowledge the use of generative AI tools. Please feel free to reach out to me with any questions you 
may have about the use of generative AI tools before submitting any content that has been 
substantially informed by these tools." 
>> "In this course, we may use generative AI tools (such as ChatGPT) to examine the ways in which 
these kinds of tools may inform our exploration of the topics of the class. You will be informed as to 
when and how these tools will be used, along with guidance for attribution if/as needed. Any use of 
generative AI tools outside of these parameters constitutes plagiarism and will be treated as such." 
>> "Understanding how and when to use generative AI tools (such as ChatGPT, DALL-E) is quickly 
emerging as an important skill for future professions. To that end, you are welcome to use generative 
AI tools in this class as long as it aligns with the learning outcomes or goals associated with 
assignments. You are fully responsible for the information you submit based on a generative AI query 
(such that it does not violate academic honesty standards, intellectual property laws, or standards of 
non-public research you are conducting through coursework). Your use of generative AI tools must be 
properly documented and cited for any work submitted in this course." 
>> "To ensure all students have an equal opportunity to succeed and to preserve the integrity of the 
course, students are not permitted to submit text that is generated by artificial intelligence (AI) systems 
such as ChatGPT, Bing Chat, Claude, Google Bard, or any other automated assistance for any 
classwork or assessments. This includes using AI to generate answers to assignments, exams, or 
projects, or using AI to complete any other course-related tasks. Using AI in this way undermines your 
ability to develop critical thinking, writing, or research skills that are essential for this course and your 
academic success. Students may use AI as part of their research and preparation for assignments, or 
as a text editor, but text that is submitted must be written by the student. For example, students may 
use AI to generate ideas, questions, or summaries that they then revise, expand, or cite properly. 
Students should also be aware of the potential benefits and limitations of using AI as a tool for learning 
and research. AI systems can provide helpful information or suggestions, but they are not always 
reliable or accurate. Students should critically evaluate the sources, methods, and outputs of AI 
systems. Violations of this policy will be treated as academic misconduct. If you have any questions 
about this policy or if you are unsure whether a particular use of AI is acceptable, please do not hesitate 
to ask for clarification." 
 

Note on Citation: When thinking about your options, we urge instructors to explore these tools 
and think carefully about how to cite content from them as well as the role of citation in student 
work (i.e., brainstorming possibilities, developing arguments from sources, aligning AI tool 
output and authorship, etc.). Considering UT-Austin's policy that "ChatGPT or similar AI Tools 
must not be used to generate output that would be considered non-public," it is important to 
consider the shareable or retrievable nature of any AI-informed work. Remind students that 
these tools cannot be used to create content that could be private (i.e., used for research 
purposes) or as their intellectual property. The following, most commonly used style guides 
should be useful in crafting language for your syllabi and assignments:  

• How to cite generative AI output (MLA) 
• How to cite generative AI output (APA) 
• How to cite generative AI output (Chicago) 

https://style.mla.org/citing-generative-ai/
https://apastyle.apa.org/blog/how-to-cite-chatgpt
https://www.chicagomanualofstyle.org/qanda/data/faq/topics/Documentation/faq0422.html
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