
Sul Ross State University-RGC 

EDUC 4313 Phonics, Skills and Comprehension  

Course Syllabus 

 
Office: A121  

Office Phone: 830-279-3031  

Email: gstocks@sulross.edu  

Virtual Office Hours: T/Th 10:45-1:45 and by appointment  
 
Course Description: An intense course for the development and teaching of phonics, vocabulary, 
structural analysis, context clues to enhance comprehension for all readers.  This course will prepare 
candidates to provide multisensory instruction and culturally responsive intervention in the following 
reading areas: vocabulary development, critical-analytical reading, research-based strategies, and 
metacognition approaches to assist with understanding literacy texts and informational texts.    
Student Learning Outcomes: 

SLO 1—Students will observe and identify range of individual developmental differences that 

characterize student in early childhood through grade 6. 

SLO 2—Students will identify assessments to analyze children’s strength and needs for planning 

instruction. 

SLO 3—Students will identify and select pertinent materials and resources including 

technological resources to enhance students learning and engagement in the planning process. 

Marketable Skills: All students completing the SRSU-RGC Interdisciplinary Studies program will attain 

the following marketable skills:  

1. Students will understand human growth and development and can recognize the influence of 

diverse social-cultural factors in that development.  

2. Student will demonstrate use of multiple methods and strategies to achieve a goal.  

3. Students will demonstrate the effective use of technology in educational practices. 

Textbook and Materials:   

Bear, D. R. (2000). Words their way: Word study for phonics, vocabulary, and spelling instruction. Upper 

Saddle River, N.J: Merrill. (6th ed.). ISBN: 9780-133996333. 

McGregor, T. (2007). Comprehension connections: Bridges to strategic reading. Heinemann Educational 

Books. 

American Psychological Association (2020). Publication manual of the American psychological 

association (7th ed.). Washington, DC. 

Binder:  Candidates will need to create an organized binder that includes all STR standards. 

STR Standards and Competencies:  

mailto:gstocks@sulross.edu


• Domain 1:  Comp. 1 (001.A, 001.B, 001.C, 001.D, 001.E, 001.F, 001.G. 001.H, 001.I, 001.J, 001.K, 

001.L, 001.N, 001.O, 001.P, 001.Q, 001.R, 001.S); Comp. 2 (002.A, 002.B, 002.C, 002.D, F, 002.H, 

002.I, 002.J, 002.K) 

• Domain 2:  Comp. 3 (003.E, 003.F, 003.I, 003K, 003L); Comp. 4 (004.A, 004.B, 004.C, 004.D, 

004.E, 004.F, 004.G, 004.H, 004.I, 004.J); Comp. 5 ( 005.D, 005.E, 005.G, 005.J); Comp. 6 (006A, 

006B, 006C, 006D, 006E, 006F, 006G, 006H, 006I, 006J, 006K, 006L, 006M); Comp. 7(007A, 007B, 

007C, 007D, 007E, 007F, 007G, 007H, 007I, 007J); Comp 8 (008A, 008B, 008C, 008D, 008E, 008F, 

008G, 008H, 008I, 008J) 

• Domain 3:  Comp. 9 (009A, 009B, 009C, 009D, 009E, 009F, 009G, 009H, 009I, 009J, 009K, 009L, 

009M); Comp. 10(010A, 010B, 010C 010D, 010E, 010F, 010G, 010H, 010I, 010J, 010K, 010L); 

Comp. 11 (011A, 011B, 011C, 011D, 011E, 011F, 011G, 011H); Comp. 12 (012A, 012C, 012 G, 

012I) 

• Domain 4:  Comp. 13 (013A, 013B, 013C, 013D, 013E, 013F, 013G) 

Course Format:  

• This is a web-delivered 16-week course that will be delivered synchronously via Zoom. Remote 

learning is a different kind of experience from the traditional face-to-face course. Although 

online courses and remote learning are convenient, you will shoulder a greater responsibility 

for personal learning than you might in a face-to-face course. Online learning will encompass 

weekly video class meetings that are necessary for content coverage. Candidates should plan to 

attend all synchronous video class discussions.  

• A variety of approaches will be included in the online course delivery that includes online 

discussions, small collaborative group work, student presentations, lecture, and gathering 

assessment data. Your ability to devote a minimum of 6-8 hours per week to your course work is 

critical to your success.  Assignments will not be accepted after the due date.  

• Successful completion of an online course requires dedication and constant effort. Do not fall 

behind in your work! Begin your assignments as soon as possible and read ahead to subsequent 

modules to best prepare the time it will take to complete. 

• This course is writing intensive to prepare candidates to administer, analyze, plan and 

communicate assessment outcomes and planning to stakeholders.  This is an upper level college 

course and requires all writing to conform to standard English structure. Assignments are 

dependent upon the conventions of writing as well as content. It is advised that candidates use 

Smarthinking for written assignments. It is also advisable to consult the writing center or other 

resources for proofreading and editing.  

•  Submit professional quality work. Have someone proofread your submittals and always use 

the grammar and spell check functions on your computer before submission.  APA format is 

required for all formal writing assignments. 

 

TITLE 19 EDUCATION 

PART 7 STATE BOARD FOR EDUCATOR CERTIFICATION 

CHAPTER 228 REQUIREMENTS FOR EDUCATOR PREPARATION PROGRAMS 



RULE §228.30 Educator Preparation Curriculum 

(a) The educator standards adopted by the State Board for Educator Certification (SBEC) shall 

be the curricular basis for all educator preparation and, for each certificate, address the relevant 

Texas Essential Knowledge and Skills (TEKS). 

(b) The curriculum for each educator preparation program shall rely on scientifically-based 

research to ensure teacher effectiveness and align to the TEKS. The following subject matter 

shall be included in the curriculum for candidates seeking initial certification: 

(1) the specified requirements for reading instruction adopted by the SBEC for each 

certificate; 

(2) the code of ethics and standard practices for Texas educators, pursuant to Chapter 247 

of this title (relating to Educators' Code of Ethics); 

(3) child development; 

(4) motivation; 

(5) learning theories; 

(6) TEKS organization, structure, and skills; 

(7) TEKS in the content areas; 

(8) state assessment of Candidates; 

(9) curriculum development and lesson planning; 

(10) classroom assessment for instruction/diagnosing learning needs; 

(11) classroom management/developing a positive learning environment; 

(12) special populations; 

(13) parent conferences/communication skills; 

(14) instructional technology; 

(15) pedagogy/instructional strategies; 

(16) differentiated instruction; and 

(17) certification test preparation. 

§235.15. Science of Teaching Reading Standards, Early Childhood: Prekindergarten-

Grade 3. 

a)  Early Childhood: Prekindergarten-Grade 3 Science of Teaching Reading (STR) standards. 

The STR standards identified in this section are targeted for classroom teachers of early learners 

(birth through age eight). The standards address the discipline that deals with the theory and 

practice of teaching early reading. The standards inform proper teaching techniques, strategies, 



teacher actions, teacher judgements, and decisions by taking into consideration theories of 

learning, understandings of students and their needs, and the backgrounds and interests of 

individual students. The standards are also aligned with the Texas Prekindergarten Guidelines 

and Chapter 110 of this title (relating to Texas Essential Knowledge and Skills for English 

Language Arts and Reading). The standards address early reading content knowledge in 

Prekindergarten-Grade 5, with an emphasis on Prekindergarten-Grade 3, in order to meet the 

needs of all learners and address vertical alignment. 

(b)  Reading Development. The Early Childhood: Prekindergarten-Grade 3 classroom teachers 

demonstrate understanding of Kindergarten-Grade 5 Texas Essential Knowledge and Skills 

(TEKS) and Texas Prekindergarten Guidelines pertaining to reading and apply knowledge of 

developmentally appropriate, research- and evidence-based assessment and instructional 

practices to promote students' development of grade level skills within the following components 

of reading: 

(1)  oral language development; 

(2)  print awareness; 

(3)  phonological and phonemic awareness; 

(4)  phonics; 

(5)  fluency; 

(6)  vocabulary development; 

(7)  comprehension of literary text; 

(8)  comprehension of informational text; and 

(9)  beginning strategies and reading comprehension skills. 

(c)  Reading Pedagogy. The Early Childhood: Prekindergarten-Grade 3 classroom teachers 

demonstrate understanding of the principles of reading instruction and assessment and use a 

range of instructional strategies and assessment methods to promote students' development of 

foundational reading skills, including: 

(1)  implementing both formal and informal methods of measuring student progress in early 

reading development. 

(2)  designing and executing developmentally appropriate, standards-driven instruction that 

reflect evidence-based best practices; and 

(3)  acquiring, analyzing, and using background information (familial, cultural, educational, 

linguistic, and developmental characteristics) to engage all students in reading, including 

students with exceptional needs and English language learners. 

Assignment Descriptions 



Learning Goals Assignment (30 Points) and Personal Reflection (50) 

Using the Science of Reading (STR) standards, identify personal learning goals and objectives in 

a written 400-word assignment that align to this course. Ensure that learning goals and objectives 

(evidence) can be measured this semester. At the end of the course, Candidates will write a 500-

word personal reflection reflecting on learning growth and outcomes.  

Class Introduction Assignment: (20 Points) 

Create a short introduction video that includes your educational background, positive impact of a 

teacher in your education, what you remember about learning to read at home and school, and  

why you chose the education field. 

Discussion Board and Peer Review (100 Points) 

Modules will include discussion board opportunities centered on research-based approaches to 

understand foundational concepts, principles, and best practices related to reading assessments. 

Discussion Forums are opportunities to extend thinking and share perspectives. A typical 

discussion forum post should be between 300-500 words. Your task is not to “recall” information 

read in the text; rather, you will be applying what you read and responding to a teaching 

scenario. A portion of your credit will be credited for your post and another portion will be for 

responding to one of your classmates. In writing your response, strive to have a conversation, a 

beneficial exchange between professional colleagues. Ask questions, offer suggestions, make 

comments, give your opinions, and generally react to what your classmates have written. You 

will not be credit for simply agreeing with someone or telling them how much you like what they 

wrote. Look critically for the opportunity to share your own knowledge and fill in 

misunderstandings. All discussion board posts and responses, like every assignment, must 

adhere to standard English syntax. Proofread for grammar, usage and structural accuracy.  

2 Journal Assignments (50 points) 

Journal submissions are a place where you reflect on what you have read. Consider how the 

information is relevant to you as a preservice teacher, connect to the information via your own 

personal educational experiences or those of your family members. Your journal submission 

should be a minimum of 400 words.  

Writing Attitude Survey (50 Points):  Candidates will administer the Writing Attitude Survey 

to an elementary student and create a 400-word report communicating results and sharing 

research-based strategies for parents to incorporate at home. 

Words Their Way Spelling Inventory (100 Points) 

Candidates will administer the Words Their Way PSI inventory to a 1 or 2nd grade struggling 

reader. Candidates will analyze the data and craft a report that would inform stakeholders. The 

candidate will also create a research-based plan to address student strengths and weaknesses 

regarding word development.  

Literacy Intervention Lesson Plan STR Competency 7 (100 Points) 



Using research-based strategies and best practices presented for promoting orthographic 

knowledge and morphology, create a targeted intervention lesson plan based on the analysis of 

the Words Their Way spelling inventory.  

Text Features Lesson Plan STR Competency 10,11, 12 (100 Points) 

Using research-based strategies and best practices presented to teach Informational Text 

Structure, create lesson plan to demonstrate knowledge on text features and how an author uses 

them to convey information. 

Midterm Exam (200 points) 

Final Exam (200 points) 

Grading Scale: 

A= 900-1000 POINTS – Exceeds Expectation/highest level 

B= 800- 899 POINTS – Proficient/proficient level 

C= 700- 799 POINTS – Acceptable/average level 

D= 600- 699 POINTS – Emerging/inadequate level 

F= less than 600 POINTS – Unacceptable 

Grading Policy:  

1. No late assignment will be accepted after its due date without prior instructor consent. 

2. Formal writing should follow APA style. All citations should be formatted using the American 

Psychological Association (APA) manual. Papers with APA citation errors will receive a 

reduction in points or no credit.  

3. All assignments are due by 10:00 pm CST.   

4. There are no optional assignments in this course. All assignments must be completed in order 

to pass this class.  

5. PLEASE NOTE THAT DISCUSSION BOARD POST and PEER REVIEWS CANNOT 

BE COMPLETED AFTER THE END DATE. Complete your work in a timely manner. Do not 

wait until a few hours before an assignment is due to submit your work, especially when your 

classmates are relying on your submission to complete their peer review.  

6. Candidates who fail to participate in Discussion Boards, attend synchronous video class 

sessions, or complete any assignment may not pass this course.  

Dropping a Class 

During the course of a semester, circumstances can prevent students from completing a class successfully. 

Dropping a class may be necessary and/or wise in your specific case. Please feel free to contact me to 

discuss this option. Should dropping the class be the best course of action, you are responsible for 

completing the necessary actions by April 1, 2021 at 4:00 pm. 



 

SRSU Distance Education Statement. Students enrolled in distance education courses have 

equal access to the university’s academic support services, such as Smarthinking, library 

resources, online databases, and instructional technology support. For more information about 

accessing these resources, visit the SRSU website. Students should correspond using Sul Ross 

email accounts and submit online assignments through Blackboard, which requires secure login 

information to verify students’ identities and to protect students’ information. The procedures for 

filing a student complaint are included in the student handbook. Students enrolled in distance 

education courses at Sul Ross are expected to adhere to all policies pertaining to academic 

honesty and appropriate student conduct, as described in the student handbook. Students in web-

based courses must maintain appropriate equipment and software, according to the needs and 

requirements of the course, as outlined on the SRSU website. 

Technical Support   

The Support Desk is where you can direct your more technical questions.  For example, the 

Support Desk can help you if you are having issues submitting a document, getting videos to 

play, or using BlackBoard.  The support desk is open 24 hours a day/7 days a week for your 

convenience.   

You can reach the support desk:                                                                                                       

• By calling 888.837.6055 

• Via email blackboardsupport@sulross.edu 

• Using resources from the Technology Support tab within blackboard 

• Clicking the Support Desk graphic on the course homepage 

 Zoom Guidelines:  Please refer and follow Distance Learning/Zoom Guidelines 

provided in the blackboard course as a participation requirement in this class. 

SRSU Library Services. The Sul Ross Library offers FREE resources and services to the entire 

SRSU community. Access and borrow books, articles, and more by visiting the library’s website, 

library.sulross.edu. Librarians are a tremendous resource for your coursework and can be 

reached by email (srsulibrary@sulross.edu), or phone (432-837-8123). 

Americans with Disabilities Act: Sul Ross State University is committed to equal access in compliance 

with the Americans with Disabilities Act of 1973. It is the student’s responsibility to initiate a request for 

accessibility services. Students seeking accessibility services must contact Student Services. Students 

seeking accessibility/accommodations services must contact Rebecca Greathouse Wren, LPC-S, SRSU’s 

Accessibility Services Coordinator at 432-837-8203 (please leave a message and we’ll get back to you as 

soon as we can during working hours), or email rebecca.wren@sulross.edu. Our office is located on the 

first floor of Ferguson Hall (Suite 112), and our mailing address is P.O. Box C-122, Sul Ross State 

University, Alpine, Texas, 79832. 

And don’t forget, SRSU offers personal counseling services for students, faculty and staff. 

mailto:blackboardsupport@sulross.edu
https://library.sulross.edu/
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ACADEMIC INTEGRITY:   Academic dishonesty hurts everyone and reduces the value of college 

degrees.  Doing someone else’s work, presenting the ideas and work of others as your own, submitting the 

same paper for multiple classes, and/or failing to cite your sources when you utilize the ideas of others, are 

all examples of academic dishonesty.  It is your responsibility to read and understand the university’s policy 

on academic dishonesty in the SRSU Student Handbook, as all violations will be taken seriously and 

handled through the appropriate university process. The Student Handbook can be found at: 

https://www.sulross.edu/page/2454/student-handbook (page 80).    

In addition, please note that plagiarism detection software will be used in this class for written assignments, 

as well as monitoring software for course exams. 

Course Calendar (This class will meet weekly via remote learning and this outline is subject to 

change. If modifications are made, an updated course calendar will be posted.) 

 

Module 1 

Defining Reading 

Comprehension and 

Enrichment  

 

 

 

 

 

 

 

• Participate in class meeting January 12th  

• Welcome, review course syllabus 

• Read:  
McGregor Chapter 1  

• Review STR Educator Standards Domain II 

(Competency 6-7) Domain III (Competency 10-12) 

Domain IV (Competency 13). 

• View: Comprehension Instruction Video 

• Participate in class meeting January 14th 

• Introduction Video Due January 16 @ 10 pm  

Module 2 

Purpose of Reading, 

Cognition and the 

Comprehension Process 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• Read McGregor chapters 2-3 

• View: Word Study in Action: Building Metacognition 
• Supplemental Readings:  

Djudin, T. (2017). Using metacognitive 

strategies to improve reading comprehension 

and solve a word problem. Journal of 

Education, Teaching and Learning, 2(1), 124-

129. 
• Participate in class meetings January 19 & 21  
• Explore Metacognition Strategies: 

o Previewing Text 
o Questioning  
o Think Alouds 
o Rubrics  
o Concept Mapping 
o Note Taking Skills  
o Reflective Writing  

• Learning Goals Assignment Due January 23 @ 10 

pm  

https://www.sulross.edu/page/2454/student-handbook


 

 

Module 3 

Building Cognitive Pathways:  

Metacognition 

 

 

 

 

 

 

 

 

• Read  

McGregor Chapters 4-5  

• Supplemental Readings: 
Kamala, R. (2014). Multisensory approach to 

reading skills of dyslexic students. IOSR 

Journal of Humanities and Social Science, 

19(5), 32-34. 

• Participate in class meeting January 26 & 28 

• Review Ba-da-bing:  A Sentence Imitating Exercise 
• Discussion Board 1: Initial Post 1/30 PR 2/1 

Module 4 

Multisensory Learning 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• Read  
McGregor Chapters 6-8 

• View:   
o Multi-Sensory Letter, Sound, and Word 

Activities Videos 
o Navajo Makerspace Video  

• Participate in class meeting February 2 & 4  

•  Supplemental Readings:  
o Sarudin, N. A. A., Hashim, H., & Yunus, M. 

Md. (2019). Multi-Sensory Approach: How It 

Helps in Improving Words Recognition? 

Creative Education, 10, 3186-3194.  
o Miller (2020) Redesigning literacy through 

multisensory learning in school makerspaces. 
o Miller, J., Tomas, T., Maryboy, N., & Begay, 

D. (2018). A Rural Navajo Reservation 

Makerspace. Dimensions, 

(September/October), 50–52. 
• Submit Journal #1 Due February 6th  
• Participate in class meeting February 9 & 11 
• Discussion Board 2:  Initial Post 2/13 PR due 2/15 

Module 5 

Phonemic Awareness  

 

 

 

 

 

 

 

• Participate in class meeting February 16 & 18 
• Review Writing Survey and plan for administration 
• Read Words Their Way Chapter 1-3 
•  View: 

Phonemic Awareness, Understanding Phonemic 

Awareness 

• Supplemental Readings: 

o Shanahan, T. Phonemic Awareness and 

Phonics. McGraw Hill.  
• Participate in class meetings February 23 & 25 



 

 

• Submit Writing Survey Due February 27 @ 10 pm 

 Midterm Exam March 2 McGregor 1-8, WTW 1-3 

Module 6 

Advanced Decoding, Spelling, 

and Word Recognition 
 

 

 

 

 

• Read Words Their Way Chapters 4-5 
 View: 
Phonics, Understanding Phonics, Sorting Out 

Phonemic Awareness & Phonics 
• Participate in class meeting March 16 & 18 
• Review Phonics Word Sort 
• Discussion Board and Peer Review 3: Phonics 

Initial Post 3/20 PR due 3/22 
• Participate in class meeting March 23 & 25 
• Review Lesson Plan format, TEKS and STR standards 
• Words Their Way Inventory Analysis Due March 

27 
Module 7 

Comprehension Strategies  

 

 

 

• Read Words Their Way Chapters 6-7 
      Supplemental Readings:  

Kylene Beers Strategies for Different Readers  

• Participate in class meeting March 30 & April 1 

• Literacy Intervention Lesson Plan Due April 3 
Module 8 

Selecting Text and Resource 

Considerations  

 

 

 

 

 

• Read Words Their Way Chapter 8 

      Review Resources: 

Reader’s Response Cube and Book Chats for Young 

Child  

Read Aloud Group Text Selection Media Activity  

• Participate in class meeting April 6 & 8 

• Journal Reflection #2: Due April 10 
• Text Features Lesson Plan Due April 17 

Module 9 

Reading and Writing 

Connection 

• Participate in class meeting 20 & 22 

• Discussion Board 4: Initial Post 4/24 PR due 4/26 

 

Module 10 

Reflections  
• Participate in class meeting April 27 & 29  
• Personal Reflection Due May 1 

 Final Exam May 4 WTW 4-8 
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association (7th ed.). Washington, DC. 
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word problem. Journal of Education, Teaching and Learning, 2(1), 124-129. 

Kamala, R. (2014). Multisensory approach to reading skills of dyslexic students. IOSR Journal 
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