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Survey of Exceptional Children          Spring 2022 
 
Lisa Thompson Sousa, PhD            Virtual Office hours via Blackboard  
Assistant Professor, Program Coordinator    Tuesday 4pm-8pm; Thursday 4pm-8pm  
Educational Diagnostician Program    Saturday 9am-1pm or by appointment  
Phone: 432-837-8173 
Office:  MAB 309 B 
 
 
Course Description: 
____________________________________________________________________________ 
A survey of exceptional children involving categorical identification, learning characteristics, 
instructional intervention, and adjustment needs.  

 
Textbooks 
____________________________________________________________________________ 
Required Text:   
Pierangelo, R., & Giuliani, G. (2007). Special education eligibility: A step-by-step guide for 
educators. Corwin Press. 

 
 
Objectives 
____________________________________________________________________________ 

 
Course Objectives: 

• Apply accommodations and UDL objectives relating to accessibility to “real world” 
experience 

• Identify disabilities outlined under IDEA 
• Explain stereotypes and greater cultural and neurodiversity understanding 
• Define social justice 
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• Create a differentiated lesson plan for an inclusive classroom 
 
ED 4306 contributes to the following Program Learning Outcomes (PLOs): 

• The Interdisciplinary Studies – BS student will write a lesson plan that is 
developmentally appropriate for elementary (EC -6 grades) students 

• The Interdisciplinary Studies – BS student will create a positive (EC-6 grades) 
elementary classroom learning environment. 

• The Interdisciplinary Studies – BS student will teach developmentally appropriate 
lesson to (EC-6 grades) elementary students.  

• The Interdisciplinary Studies – BS student will adhere to the legal and ethical 
requirements of (EC-6 grades) elementary teachers. 

 
ED 4306 will address the following Student Learning Outcomes (SLOs): 

• Discuss special education, including definitions, basic legal requirements, and the 
history and development of the field. 

• Define each exceptionality and describe its characteristics. 
• Identify the steps in the special education referral process. 
• Detail placement and services for students with disabilities. 

 
Professional Standards 
____________________________________________________________________________ 
Texas Administrative Code Rule §228.30 Educator Preparation Curriculum:  
  
The curriculum for each educator preparation program shall rely on scientifically-based research 
to ensure teacher effectiveness and align to the TEKS. The following subject matter shall be 
included in the curriculum for candidates seeking initial certification:  

(3) child development;  
(4) motivation;  
(5) learning theories;  
(8) state assessment of students;  
(10) classroom assessment for instruction/diagnosing learning needs;  
(11) classroom management/developing a positive learning environment;  
(12) special populations;  
(13) parent conferences/communication skills;  
(15) pedagogy/instructional strategies;  
(16) differentiated instruction 

 
TEA Content Standards Addressed: 

Standard I:  Oral Language: Teachers of young students understand the importance of 
oral language, know the developmental processes of oral language, and provide a 
variety of instructional opportunities for young students to develop listening and speaking 
skills. 

 
TEA PPR Standards Addressed: 

Standard I.* The teacher designs instruction appropriate for all students that reflects an     
understanding of relevant content and is based on continuous and appropriate 
assessment.  
Standard II.* The teacher creates a classroom environment of respect and rapport that 
fosters a positive climate for learning, equity, and excellence.  



3 
 

Standard III.* The teacher promotes student learning by providing responsive instruction 
that makes use of effective communication techniques, instructional strategies that 
actively engage students in the learning process, and timely, high-quality feedback.  
Standard IV. The teacher fulfills professional roles and responsibilities and adheres to 
legal and ethical requirements of the profession. 

 
General Course Policies 
____________________________________________________________________________ 
LMS:  This course will be delivered online in an asynchronous format via Blackboard Learning 
Management System.  This course site opens on the first day of classes 

Schedule:  Because asynchronous courses do not have a “fixed” meeting day, our week will 
start on Monday, and finish on Sunday.  You may work ahead.   
 
Login Frequency: Students must actively check the course Blackboard site and their SRSU 
email for communications from the instructor, class discussions, and/or access to course 
materials at least 3 times per week. 
 
Participation: Students are expected to actively engage in all course activities throughout the 
length of the course which includes viewing all course materials, completing course activities, 
completing assignments, and participating in course discussions. 
 
Technical Competence: Students are expected to demonstrate competence in the use of all 
course technology. Students who are struggling with technical components of the course are 
expected to seek assistance from the instructor and/or College or University technical services. 
 
Technical Issues: Students should anticipate some technical difficulties during the semester 
and should, therefore, budget their time accordingly. Late work will not be accepted based on 
individual technical issues. 
 
Workload:  Please be aware that this course is not self-paced. Students are expected to meet 
specific deadlines and due dates listed in the Class Schedule section of this syllabus. It is the 
student’s responsibility to keep track of the weekly course schedule of topics, readings, activities 
and assignments due. 
 
Instructor Support: Students may schedule a one-on-one meeting to discuss course 
requirements, content or other course-related issues. Those unable to come to campus can 
meet with the instructor via telephone or web conference. Students should email the instructor 
to schedule a one-on-one session, including their preferred meeting method and suggested 
dates/times. 
 
Writing Expectations: Students will use APA format when writing. Writing should be free from 
jargon, grammar errors and written mechanics errors.  References should be properly cited.    
 
Netiquette:  The course environment is a collaborative space. Innocent remarks typed in the 
online environment can be misconstrued. Students must always re-read their responses 
carefully before posting them, so as others do not consider them as personal offenses. Be 
positive in your approach with others and diplomatic in selecting your words. Remember that 
you are not competing with classmates, but sharing information and learning from others. All 
faculty are similarly expected to be respectful in all communications. 
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Accommodations:  Online learners who require effective accommodations to insure 
accessibility must be registered with SRSU Disability Services. 

Grading Policy:  All assignments should be submitted via Blackboard by midnight on the due 
date.  Late work will not be accepted unless arrangements with the instructor have been 
approved before the original due date.  Approval will only be granted under extremely unusual 
circumstances (e.g. major medical event, bereavement). 

Certification Practice: Every student enrolled in courses for certification through Sul Ross 
State University will be required to purchase and pass an online practice exam.  The exam is 
available through CertifyTeacher.com and scores must be submitted to your major advisor 
before approval to take the state exam (TExES) is granted.  Please see your advisor for more 
information. 

Late Assignment Policy (Life Happens Policy): Course assignments, including discussion 
boards, exams, and other graded assignments, should be submitted on time.  If you are unable 
to complete an assignment on time, a ONE TIME, one week extension is granted with the 
exception of the final assignments due at end of course.  It is expected that late assignments 
will be turned in at the next module or week for the next grading cycle.  For example, 
assignments that were missed in week three will be turned in at the due date of week four. 
Students are not required to contact the professor or provide an excuse.  Should students fail to 
turn in assignment at the next grading cycle a failed grade will be submitted. It is the students 
responsibility to complete assignments at due date.  The policy is implemented upon first late 
submission and additional extensions will not be granted. 

Changes to Syllabus:  This syllabus is intended to give the student guidance in what may be 
covered during the semester and will be followed as closely as possible. However, the professor 
reserves the right to modify, supplement and make changes as the course needs arise. 

Copyright:  Many of the materials and readings for this class have copyright protections. They 
are for your sole educational use and should not be shared, copied or distributed without 
permission of the instructor or the copyright holder. Please refer to the Student Handbook for 
details on your responsibilities regarding copyright and penalties for copyright infringement. If 
you have questions about sharing specific materials outside the course, either with colleagues 
at Sul Ross State University or on the internet, please ask me. 

Opportunities for Revision:  This course is a writing intensive course.  Revision opportunities 
are available should contributions not meet the standards for this course. However, extensions 
and revisions are not offered for work that is missing.   
 
 
 
University Policies 
____________________________________________________________________________ 
Attendance policy:  Students are expected to attend all scheduled classes.  Students in web 
classes are expected to login several times each week to the Blackboard course site on the 
Internet site.  
 
Distance Education Statement: Students enrolled in distance education courses have equal 
access to the university’s academic support services, such as Smarthinking, library resources, 
such as online databases, and instructional technology support. For more information about 
accessing these resources, visit the SRSU website. Students should correspond using SRSU 
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email accounts and submit online assignments through Blackboard, which requires secure login 
information to verify students’ identities and to protect students’ information. The procedures for 
filing a student complaint are included in the student handbook. Students enrolled in distance 
education courses at SRSU are expected to adhere to all policies pertaining to academic 
honesty and appropriate student conduct, as described in the student handbook. Students in 
web-based courses must maintain appropriate equipment and software, according to the needs 
and requirements of the course, as outlined on the SRSU website. 
 
ADA Accommodations:  The University is committed to equal access compliance with the 
American with Disabilities Act of 1990 (ADA) and Section 504 of the Rehabilitation Act of 1973.  
The Disability Services Coordinator in Counseling and Student Support Services has the 
responsibility to ensure students with disabilities the opportunities for full participation in 
programs, services and activities.  Students seeking disability services need to contact the 
Disability Services Coordinator (432-837-8203). 

Academic Integrity:  Students in this class are expected to demonstrate scholarly behavior and 
academic honesty in the use of intellectual property. Examples of academic dishonesty include 
but are not limited to turning in work as original that was used in whole or part for another 
course or professor, turning in another person’s work as one’s own, copying from professional 
works or internet sites without citation. For examples on citing works, please refer to 
https://owl.english.purdue.edu/owl/resource/589/02/ 

Syllabus Change Policy 
The syllabus is only a guide for the course and can change with advance notice. 
 
Technical Requirements 
To participate in this course, students will need to satisfy the following technical requirements: 
High-speed Internet access with standard up-to-date browsers. To get a list of Blackboard’s 
supported browsers see: 
https://help.blackboard.com/Learn/Student/Getting_Started/Browser_Support#supportedbrowse
rs 
 
To get a list of supported operation systems on different devices see: 
https://help.blackboard.com/Learn/Student/Getting_Started/Browser_Support#testeddevices-
and-operating-systems 
 
Students must maintain consistent and reliable access to their Sul Ross University email and 
Blackboard, as these are the official methods of communication for this course. 
 
Students may be asked to create logins and passwords on supplemental websites and/or to 
download trial software to their computer or tablet as part of course requirements. The following 
software plug-ins for PCs and Macs, respectively, are available for free download: 

Adobe Acrobat Reader: https://get.adobe.com/reader/ 
Windows Media Player: https://support.microsoft.com/en-us/help/14209/get-windows-

media-player 
Apple Quick Time Player: www.apple.com/quicktime/download/ 

 
Specific Course Requirements 

___________________________________________________________________________ 

https://owl.english.purdue.edu/owl/resource/589/02/
https://help.blackboard.com/Learn/Student/Getting_Started/Browser_Support%23supportedbrowsers
https://help.blackboard.com/Learn/Student/Getting_Started/Browser_Support%23supportedbrowsers
https://help.blackboard.com/Learn/Student/Getting_Started/Browser_Support%23testeddevices-and-operating-systems
https://help.blackboard.com/Learn/Student/Getting_Started/Browser_Support%23testeddevices-and-operating-systems
https://get.adobe.com/reader/
https://get.adobe.com/reader/
https://support.microsoft.com/en-us/help/14209/get-windows-media-player
https://support.microsoft.com/en-us/help/14209/get-windows-media-player
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Self Reflection Journal: The journal activity is a self-reflective activity.  Your answer should 
address the questions that were posed and have a unifying theme.  It should be 1 page.  After 
you submit your response, use the rubric to evaluate yourself. 

Rubric 

Point Value: 0 5 10 
 Missing Developing Proficient 
There is a unifying 
theme or idea 

The element is 
missing or 
incomplete 

The response 
contains a unifying 
theme or main idea 
but it is difficult to 
determine or not 
stated clearly 

The response 
contains a clearly 
unified theme or 
main idea 

The response 
contains connections 
to life, work or 
context 

The element is 
missing or 
incomplete 

The response 
contains connections 
to your life, work or 
context that are 
briefly explained 

The response 
contains connections 
to your life, work or 
show context that 
are thoroughly 
explained and show 
how you have 
reflected upon those 
connections 

 

Discussion Board Responses:  There is one discussion board activity for this course.  
Discussion Board responses should be about ½ a page.  In discussion board you are required 
to respond to a minimum of 2 people.  Responses should pull from the specific theme or idea 
the writer wrote.  This should be ½ page response. 

Point Value 0 3 5 
 Missing Developing Proficient 

Initial 
Posting 

Posts minimum of 
assignment; 
superficial 
preparation; doesn’t  
address aspects of  
the task 

Posts developed 
assignment that 
addresses all 
aspects; lacks full 
development of 
concepts 

Posts well developed 
assignment that fully 
addresses and 
develops all aspects 
of the task 

Writing 
Quality 

Grammar or spelling 
errors 

Uses of APA format 
for writing properly 
cites and adds 
reference section for 
any works cited; 
appropriate length 

Uses APA format for 
writing properly cites 
and adds reference 
section for any works 
cited.  Use of 
academic language 
(graduate level) with 
limited jargon.  
Appropriate length 

Content Repeats information 
but does not add 
substantive 
information to  
discussion 

Factually correct 
responses with 
development of 
concept or thought 

Posts factually 
correct, reflective and 
substantive 
contribution; 
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advances discussion 
in insightful way 

    
Follow up postings Posts no follow up to 

others or does not 
meet the minimum of 
2 responses 

Minimum 
contributions are  
shallow to  
discussion (e.g. 
agree or disagree/ 
stating “good job” ) 
and does not enrich 
discussion 

Demonstrates 
analysis of others’ 
posts; extends 
meaningful 
discussion by 
building on previous 
post 

 

Quizzes associated with Modules Throughout the course, there are a series of open-access 
training modules, developed by Hussman & Holman (2018) in partnership with the Maryland 
State Department of Education, and the IRIS Center with Vanderbilt University.  They are 
developed to offer systematic training and support for school-based professionals who work with 
students with disabilities. They include essential content and skills to enhance the educational 
experiences and outcomes of students with disabilities. These comprehensive, user-friendly 
modules cover topics including disability awareness, essential dispositions such as the 
presumption of competence, individualized education plans, least restrictive environment and 
other central concepts in special education, key roles and responsibilities, student engagement, 
communication strategies, positive behavior supports, instructional adaptations, sensory 
accommodations, strategies to support meaningful inclusion and relationships, and more. You 
will complete the module and upload the quiz or notes for credit for these modules. 

Quizzes associated with the textbook  There are typical quizzes associated with the reading 
in blackboard.   

Peer Reviewed - Differentiated Lesson Plan (50 points) week 8; Peer Review (50 points) 
week nine 100 points week 12) 

This assignment has two parts.  You will submit a lesson plan based upon the criteria listed 
below.  This first submission will be peer reviewed and serve as your midterm (Week 8). You 
will review 3 others and a review of your submission will happen during week 9.  After that point, 
you may take the feedback for submission and submit your final revision at week 12.  If 
revisions are made based upon peer review and you have met the criteria outlined below, you 
may receive full point value for the assignment even if peer review was lo.  Failure to do so will 
reduce your final point value of the assignment. 

You are to prepare a 45-minute lesson that has accommodations and curricular modifications 
for students with exceptional needs.  

Plan to have in your class: 

• 2 children that are gifted and talented in your content area 
• 2 children with reading disabilities 
• 1 child with intellectual disability/developmental disabilities 
• 1 child with cerebral palsy in a wheelchair 
• 12 general education students 

Lesson Plan Outline: 

I. State Standards (TEKs): https://tea.texas.gov/curriculum/teks/ 

https://tea.texas.gov/curriculum/teks/
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II. Grade Level and Content Area 
III. Student Learning Objective(s) for the lesson: 
IV. Materials: 
V. Materials needed for accommodation 
VI. Pre-lesson Teacher Preparation: 
VII. Pre-lesson Preparation for access for learning for all 
VIII. Instructional Accommodations (specific to teaching) 
IX. Assessment Accommodations 
X. Explanation of inclusion for the class 
XI. Modifications to curriculum that were needed (not all of TEKS addressed) 
XII. Classroom Management 
XIII. Disabilities addressed and rationale 
XIV. Engage:(Provide background information, activate background knowledge, or link to 

previous lesson.  Students want to know, “Why am I learning this?”. 
XV. Explore: (Provide an experiment, activity, or procedure for students.) 
XVI. Explain: (Provide more opportunities for learning.  For example, students might have 

a partner for some activity that further explains the lesson.) 
XVII. Extend: (Provide opportunities to reinforce the lesson.  For example, students might 

write questions and a note pad to ask the teacher—“Ask the Teacher” activity. 
XVIII. Evaluate: (Provide opportunities for students to demonstrate mastery.  This can be 

formal or informal evaluation.  For example, students may get an “Exit Ticket” that 
must be answered and given to the teacher upon leaving the classroom.) 

XIX. At the conclusion of the lesson, you will need to include a Reflection and Insights 
section. This section should include your reflection about the process of writing these 
lessons.  You should describe your considerations for each type of student: 
• 2 children that are gifted and talented in your content area 
• 2 children with reading disabilities 
• 1 child with intellectual disability/developmental disabilities 
• 1 child with cerebral palsy in a wheelchair 

 
Rubric 

  Excellent Fair Poor 
Student 
Learning 

 Lesson Plan requires 
students to interpret, 
evaluate, theorize, 
and/or synthesize 
information 

 All enduring objectives 
clearly align with the 
state content 
standards, essential 
questions, the learning 
plan, and the 
assessment 

 Lesson plan clearly 
addresses diverse 
learners including 
gifted and struggling 
students 

 Lesson Plan 
requires students to 
analyze and apply 
information, solve 
problems, and/or 
make conclusions 

 Some enduring 
objectives align with 
state content 
standards, essential 
questions and 
learning plan 

 Lesson plan 
provides weak 
support for diverse 
learners 

 Essential questions 
are not clear. 

 Lesson Plan requires 
students to define, 
identify, describe, 
and/or 
summarize.  Very little 
higher-order thinking is 
required to complete 
the learning objectives 

 Relationship between 
enduring objectives 
and state content 
standards, but 
relationship to learning 
plan, essential 
questions, and 
learning plan is unclear 
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 Questions include 
overarching essential 
questions as well as 
open-ended topical 
questions 

 Lesson Plan does not 
accommodate a 
diversity of learners 

 Questions do not 
include overarching 
essential questions. 

Implementation  Lesson Plan is clearly 
written and provides 
details for 
implementation 

 Lesson Plan can be 
easily modified and 
implemented in a 
variety of classrooms 
  
  
  

 Lesson Plan is 
clearly written but 
lacks detail for 
implementation 

 Lesson Plan might 
be applicable to 
other classrooms 

 Lesson Plan lacks 
clarity and is not an 
effective guide for 
implementation 

 Lesson Plan is limited 
to the teacher’s own 
classroom 
implementation 

Student 
Assessment 
and Evaluation 

 Instrument(s) for 
authentic assessment 
of all targeted 
objectives are included 

 A strong relationship is 
evident between 
learning objective and 
assessment of student 
learning 

  
  

 Instrument(s) for 
assessment of most 
targeted objectives 
are included 

 A weak relationship 
exists between 
learning objectives, 
student need and 
assessment; 
assessment are all 
the same for all 
students, or do not 
take diverse student 
needs into 
consideration. 
  

 Instrument(s) for 
assessment of 
targeted objective are 
not included or the 
assessment(s) does 
not match the targeted 
objectives 

 Relationship between 
objectives and 
assessment tools is 
unclear 

 Assessments do not 
take student needs 
into consideration 

  

 
 

 

 

 

Service Learning Project (40% of your grade)   

Service Learning Project – What is it? 

The following is an excerpt from Sul Ross University regarding Service Learning: 

1. Definitions of service-learning vary considerably among those who embrace it. At its 
heart, however, service-learning is a form of experiential learning that employs 
service as its modus operandi. Service-learning pedagogies are used by teachers in 
colleges and universities as well as in K-12 schools to enhance traditional modes of 
learning, actively engage students in their own educations through experiential learning 
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in course-relevant contexts, and foster lifelong connections between students, their 
communities, and the world outside the classroom. 

2. Service-learning means a method under which students learn and develop 
through thoughtfully-organized service that: is conducted in and meets the needs of 
a community and is coordinated with an institution of higher education, and with the 
community; helps foster civic responsibility; is integrated into and enhances the 
academic curriculum of the students enrolled; and includes structured time for students 
to reflect on the service experience. 

3. At their best, service-learning experiences are reciprocally beneficial for both the 
community and students. For many community organizations, students augment 
service delivery, meet crucial human needs, and provide a basis for future citizen 
support. For students, community service is an opportunity to enrich and apply 
classroom knowledge; explore careers or majors; develop civic and cultural literacy; 
improve citizenship, develop occupational skills; enhance personal growth and self-
image; establish job links; and foster a concern for social problems, which leads to a 
sense of social responsibility and commitment to public/human service. 

4. Service-learning is the various pedagogies that link community service and 
academic study so that each strengthens the other. The basic theory of service-
learning is Dewey’s: the interaction of knowledge and skills with experience is key to 
learning. Students learn best not by reading the Great Books in a closed room but by 
opening the doors and windows of experience. Learning starts with a problem and 
continues with the application of increasingly complex ideas and increasingly 
sophisticated skills to increasingly complicated problems. 

5. Service-learning is a method through which citizenship, academic subjects, skills, and 
values are taught. It involves active learning—drawing lessons from the experience of 
performing service work. Though service-learning is most often discussed in the context 
of elementary and secondary or higher education, it is a useful strategy as well for 
programs not based in schools. 

There are three basic components to effective service-learning: 

• The first is sufficient preparation, which includes setting objectives for skills to be learned 
or issues to consider, and includes planning projects so they contribute to learning at the 
same time work gets done. 

• The second component is simply performing service. 
• Third, the participant attempts to analyze the experience and draw lessons, through 

such means as discussion with others and reflection on the work. 

Thinking about the service creates a greater understanding of the experience and the 
way service addresses the needs of the community. It promotes a concern about 
community issues and a commitment to being involved that mark an active citizen. At the 
same time the analysis and thought allow the participants to identify and absorb what 
they have learned. 

Learning and practicing citizenship are life-long activities which extend far beyond the 
conclusion of formal education. Service-learning can be used to increase the citizenship 
skills of participants of any age or background. For this reason service-learning can be a 
tool to achieve the desired results of programs, even those involving older, highly 
educated participants. For example, service-learning can be part of the training of 
participants to prepare them to do high quality service that has real community impact. 
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Some service-learning occurs just from doing the work: after a month working alongside 
police, a participant has surely learned some important lessons about how to increase 
public safety, and something about what it means to be a good citizen. However, 
programs that encourage active learning from service experience may have an even 
greater impact. 

6. A service-learning program provides educational experiences:  

Under which students learn and develop through active participation in thoughtfully 
organized service experiences that meet actual community needs and that are 
coordinated in collaboration with school and community; 

That is integrated into the students’ academic curriculum or provides structured time for 
a student to think, talk, or write about what the student did and saw during the actual 
service activity; 

That provides a student with opportunities to use newly-acquired skills and knowledge in 
real-life situations in their own communities; and 

That enhances what is taught by extending student learning beyond the classroom and 
into the community and helps to foster the development of a sense of caring for others. 

7. Service-Learning is: A connection of theory and practice that puts concepts into 
concrete form and provides a context for understanding abstract matter. This provides 
an opportunity to test and refine theories as well as to introduce new theories. 

…A use of knowledge with a historical understanding or appreciation of social, economic 
and environmental implications as well as moral and ethical ramifications of people’s 
actions. This involves a strong use of communication and interpersonal skills including 
literacy (writing, reading, speaking and listening) and various technical skills. 

…An opportunity to learn how to learn — to collect and evaluate data, to relate 
seemingly unrelated matters and ideas, and investigate a self-directed learning including 
inquiry, logical thinking and a relation of ideas and experience. A transference of 
learning from one context to another will allow for the opportunity to reflect, 
conceptualize and apply experience-based knowledge. 

…An emphasis on diversity and pluralism that lends to empowerment in the face of 
social problems; experience that helps people understand and appreciate traditions of 
volunteerism; and a consideration of and experimentation with democratic citizenship 
responsibilities.” 

https://www.sulross.edu/page/3605/experiential-learning#Service%20Learning 

 
Service Learning Project Requirement for this Course: 

Student will provide an accommodation or accessibility feature using UDL practices that benefit 
those with disability in the community or education devoting 10 hours to the task. 
Accommodation or accessibility feature must be put into action as part of the project. The 

https://www.sulross.edu/page/3605/experiential-learning#Service%20Learning
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service learning hours are a program requirement to enhance your learning about individuals 
with exceptionalities.  While students may work in groups, proposal, reflection, activity log must 
be provided individually.  Accommodations may relate to physical settings, technology or 
learning.  

Students will complete 10 hours of creating a project that will benefit those with disabilities in the 
community that benefit with children, youth, or adults with exceptionalities.  This project includes 
but is not restricted to organizations that service people with disabilities, businesses, churches, 
university or K-12 schools.  Following the service experience, students must complete a written 
reflection or presentation with an artifact.  

Please note: If you complete less than 10 hours or do not put your plan into action with a final 
product, do not hand in the Service Learning Reflection paper or verification sheet, you will 
receive an incomplete. 

Service learning project has 3 phases 

• Proposal Phase 
• Action Phase 
• Reflection and Presentation Phase 

Proposal stage: 

Your proposal must answer each of the following questions – succinctly (no page limit) 

Describe your project in one sentence 
What need in your community or issue will your project address? 
What are the goals of the project? 
How does the project line up with the course objectives? 
What are specific changes you want to make in your community and/or among your 
students/people with this project? List objectives and outcomes for the project? 
What skill sets or resources should your students already have that will be helpful to the 
project 
What will be the site of the service project? 
What makes this service site a suitable option for your group 
What resources/materials will you need in order to successfully complete the project 
What reflection activities will you use to help your students process their service experience 
How will these reflection activities support your intended outcomes for the course? 
How will the project measure success? 
What data will need to be collected in order to measure success? 

 

 

Service Learning Proposal Rubric (70 points possible) 

Criteria Not met 0 points Met 5 points 
Service project 
description 

Description unclear Description of  your project 
in one sentence 

Need Need not outlined or 
missing 

Need in community or issue 
discussed; project being 
proposed addresses a 
community need 

Project goals Goals are not clear 
or missing 

What are the goals of the 
project 
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Project goals and 
course objectives 

Goals are missing 
or do not tie in to 
objectives of the 
course 

Project lines up with the 
course objectives 
discussed; universal design 
and accommodation are 
mentioned 

Proposed 
outcomes 

Outcomes are not 
predicted or missing 

specific changes addressed 
and objectives and 
outcomes for the project 

Service Project 
Site 

Physical site is not 
addressed 

site of the service project 
discussed; suitability 
discussed 

Materials Materials are 
missing or scant 

What resources/materials 
discussed 
 

Reflection 
activities 
proposed 

Reflection activity 
proposal is missing 
or written as 
completed 

reflection activities are 
proposed as part of the final 
service record submission 

Project success 
rubric 

Evaluation tools or 
strategy is missing 
or unclear 

Discusses how will the 
project measure success 

Data required A description of the 
data is missing 

Discusses data required to 
measure success 

Universal Design Universal design not 
discussed 

project is associated with 
one or more of the course 
objectives regarding UDL, 
accessibility and 
accommodations 

Stakeholders Stakeholders are 
missing  

Community partners and 
contact information if 
applicable 

 

Action Stage: 

• 10 hour log completed which can include 
o Planning 
o Creating 
o Implementing 
o Evaluating 

• Signature from community member/benefiting member on log 
 

Action Stage Rubric 

Criteria Not met (0 points) Met (50 points) 
10 hours completed and 
signed 

Log missing or not 
completed 

Log completed with 10 hours 
and signed 

 
Reflection Stage: 
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Part One:  Service Learning Reflection Paper with or video presentation (600 points, the Service 
Learning paper is 50% of your grade)  

Paper Option: Students will complete a 5-7 page, double-spaced, typed written reflection 
about the service learning experience. The assignment rubric will be posted on 
blackboard under the Service Learning module. You must use APA format when writing 
this paper. During your experience you will read an article of your choice from a 
professional journal that applies to your experience.  Include a written reaction to what 
you have read and how it connects to your service learning experience. Please attach a 
bibliography page listing your reference. 

Video Option:  Students will post a video of their experience describing the process and their 
reflection 

Part Two Artifact: 

Students must provide a physical artifact to supplement their reflection.  If project is too 
large for example pictures of project are accepted.  Letters from faculty or community 
leaders are appropriate. 

Bonus points awarded for social media tags Please let me know in your reflection so I 
can award you points.  This includes: #Sul Ross University;  #Dr LisaSousa (twitter) #ED 
4306 

Reflection Stage Rubric (600 points) 

Criteria Not met (0 points) Met (50 points) 

Reflection or Video recording  
completed and uploaded  

 Reflection or video uploaded 

Description of project Scant or missing 
description with no 
changes since the proposal 
stage if revisions were 
recommended 

Description of project is 
completed 

Description of accessibility 
feature 

Scant or missing 
description with no 
changes since the proposal 
stage if revisions were 
recommended 

Description is complete and 
understandable in reflection 
or video 

Goals discussed Scant or missing 
description with no 
changes since the proposal 
stage if revisions were 
recommended 

Goals are explained and 
completion of the goals were 
discussed in reflection or 
video 

Specific changes to 
community or disability  that 
occurred 

Scant or missing 
description with no 
changes since the proposal 
stage if revisions were 
recommended 

Reflection or video discusses 
evolution of any changes that 
occurred during the project in 
video or reflection 
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Objectives of the outcome of 
the project discussed 

Scant or missing 
description with no 
changes since the proposal 
stage if revisions were 
recommended 

Project outcome is discussed 
in video or reflection 

Resources that were used 
discussed 

Scant or missing 
description with no 
changes since the proposal 
stage if revisions were 
recommended 

Resources proposed and 
additional material necessary 
were outlined in video or 
reflection paper 

Action put into place was 
discussed 

Scant or missing 
description with no 
changes since the proposal 
stage if revisions were 
recommended 

Action log is completed and 
uploaded and action was 
addressed in video or 
reflection paper 

Success (or not) of 
accommodation was 
discussed 

Scant or missing 
description with no 
changes since the proposal 
stage if revisions were 
recommended 

Results and outcome was 
discussed in video or 
reflection paper 

Description of how 
accommodation benefit 
beyond the disability(ies) 
you initially targeted 

Scant or missing 
description with no 
changes since the proposal 
stage if revisions were 
recommended 

Additional universal design 
benefits are discussed 

Content delivery either APA 
for paper or presentation 
delivery 

Errors with APA or 
spelling/grammar errors 

APA formatting used for 
paper; professional and clear 
video presentation 

Artifact provided Artifact missing or not what 
was proposed  

Artifact is provided and 
uploaded 

Bonus points for social 
media tag or use in future 
Sul Ross promotion 

That’s okay.  Not 
necessary 

Extra points awarded! Lobo 
Pride! 

 

Frequently Asked Questions: 

Where do I start?   

Think small.  This is not meant to overwhelm you.  Every action makes a difference.  Think 
outside the box for options.  Perhaps a faculty member needs to make a power point 
presentation more accessible.  Think of the community organization or group of persons that 
you have the most interest.  Think about accessibility issues and work backwards from there.  
Your proposal needs to answer two questions: Does my plan benefit one of the 14 disabilities 
that are discussed in this course?  Did I attempt to remove a barrier?  If you answer yes to both, 
then you are on the right track.   
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Can I just complete volunteer hours at an organization or K-12 school? 

No.  While volunteering can be a component, your job is to create one small change in 
accessibility for ease.  For example, you may volunteer for the Special Olympics but that would 
not satisfy accessibility and UDL practices.  If you created ramp so those in wheelchairs could 
access a field or found an alternative for access, that would satisfy the requirement.  
Sometimes, volunteering opens our eyes to issues with accessibility so don’t discount 
volunteering. 

Do I have to serve an organization? 

No.  Perhaps you have something else in mind.  That is fine.  Just remember that it needs to 
answer the two questions shared above and that you can put the plan into action. 

Can I create a lesson plan? 

No. Accommodations are an important part of lesson planning and that is the skill we are 
developing as part of your service learning project.  However, you need to be able to plan your 
accommodation and put your proposal into action.   

I’m a lone wolf I don’t work in groups.  Can I work alone? 

Yes.  Group work isn’t required, just an option. 

Are there virtual options? 

Absolutely.  Accessibility is an important component of virtual learning.  Make sure you have the 
opportunity to put it into action.  Refer to the following for more information regarding web 
accessibility 

https://www.w3.org/2019/12/pressrelease-intro-web-accessibility-course.html.en 

Can I provide a resource list? 

No.  You cannot put accessibility into action with a resource list 

I am still stuck.  Are there any other options? 

The course itself is a work in progress for accessibility.  You may choose a component of the 
course and create accessibility.  Note the content and create an accessible feature within a 
particular module or PowerPoint. Consult with Dr. Sousa and email before your proposal. 

 
 
 
 
Grading 
____________________________________________________________________________ 
 
 A=100-91%    B=90-81%  C=80-71% D=70-61% 

Chapter Quizzes (20)       400 points   
Journal Self Reflection (15)      300 points 
Discussion Board Task Analysis(1)     20 points 
Differentiated Lesson Plan Peer Review Submission (week 8) 50 points 
Peer Review (3)        50 points 

https://www.w3.org/2019/12/pressrelease-intro-web-accessibility-course.html.en
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Differentiated Lesson Plan Final Submission (week 12)        100 points 
Service Learning Project Proposal (week 4)     70 points 
Service Learning Project Reflection and Artifact (week 16)  600 points 
Service Learning Project Log (1)      50 points 
 
Graduate students must maintain a 3.0 GPA to remain in good standing. Grades of Incomplete 
(I) are not given in the Professional Studies Division of Sul Ross State University except in the 
most extreme situations 
 
Course Schedule 

 Topic Readings and Activities Due 
Date 

Week 
One 

IDEA 
Categories of disability 
Presuming Competence 
Least Dangerous 
Assumption 

Reading 
Chapter One Text 
Disability Awareness Module 
Activities 
Journal 
Module Quiz Upload 
Chapter one Quiz 

1/16 

Week 
Two 

Differentiated Instruction Readings 
Inclusion Module 
Iris Differentiated Instruction Module 
Activities 
Journal 
Inclusion Module Quiz Upload 
Iris Differentiated Instruction Module Notes 
Upload 
Possible synchronous meeting to discuss 
Differentiated Instruction and Lesson plan 
and Service Project 

1/23 

Week 
Three 

Inclusion  
Accommodations vs 
Modifications 
Individualized Education 
Plan 
Assistive Technology 

Reading 
Instruction adaptation and supports module  
Support and the IEP Module  
Activities 
Journal 
Instruction adaptation and supports module 
quiz upload 
Support and the IEP Module Quiz upload 
 

1/30 

Week 
Four 

Universal Design for 
Learning 

Reading 
No chapter text assigned 
UDL practices 
Activities: 
Journal 
Service Learning Project Proposal Due 

2/6 

Week 
Five 

Specific Learning 
Disabilities 
Dyslexia 

Readings 
Chapter 7 
Dyslexia Module 
Activities 
Journal  

2/13 



18 
 

Chapter 7 Quiz 
Upload Activity log for Dyslexia module 
 

Week 
Six 

Mental Retardation 
Intellectual Disabilities 
Developmental Delays 

Readings: 
Chapter 4 
Chapter 8 
Activities: 
Journal  
Chapter 4 Quiz 
Chapter 8 Quiz 

2/20 

Week 
Seven 

Emotional Disturbance Readings 
Text Chapter 5 
Positive Behavior Supports Module 
Activities 
Journal  
Chapter 5 Quiz 
Positive Behavior Supports Module Quiz 
and upload 

 
2/27 

Week 
Eight 

Autism Reading 
Chapter Text - Autism 
Autism Spectrum Module 
Activities 
Journal  
Autism Spectrum Module 7 Upload Quiz 
Differentiated Lesson Plan Initial 
Submission for peer review 
Quiz Chapter Text 

3/6 
 

Week 
Nine 

Spring Break Reading 
Peer Review 3 lesson Plans 
Activities 
Provide Feedback for 3 lesson plans 

3/13 

Week 
Ten 

Speech and Language 
Impairments 

Reading 
Chapter 12 Text 
Activities 
Journal 
Chapter 12 Quiz 
Peer Review (3)  Differentiated Lesson 
Plans due 

3/20 

Week 
Eleven 

Multiple Disabilities 
Orthopedic Impairment 

Readings: 
Chapter 9 and Chapter 10 
Activities: 
Journal 
Quiz 

3/27 
 

Week 
Twelve 

Other Health Impairments 
ADHD 

Readings: 
Chapter 11 
Activities: 
Journal  
Chapter 11 Quiz 
Final Draft of Differentiated Lesson Plan 
due add submission 

4/3 
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Week 
Thirteen 

Traumatic Brain Injury 
Task Analysis 
Chaining 
Low Incidence Disabilities 

Readings: 
Chapter 13 
Activities: 
Journal  
Task Analysis Discussion Board 
 

4/10 
 
 

Week 
Fourteen 

Hearing Impairment 
Deaf Culture 

Readings 
Chapter 6 
Activities: 
Journal 
Chapter 6 & 13 Quiz 

4/17 
 

Week 
Fifteen 

Deaf Blindness 
Vision Impairment 

Readings 
Chapter 3 
Chapter 14 
Activities 
Chapter 13 and 14 quiz 
Chapter 3 quiz 

4/24 

Week 16 Final…finally bringing it all 
together 

Activities 
Service Learning Presentation or Paper 
Upload 
Service Learning Artifact Upload 
Final journal Reflection summary  
Service Learning Activity Log Upload 

5/1 

 

 

 

(4) 19 TAC §228.30(b)  
  
This course is based upon the following research based practices (4)  
 

Bean, J. C. (2011). Engaging ideas: The professor's guide to integrating writing, critical thinking, and active 
learning in the classroom. John Wiley & Sons.  

Celio, C. I., Durlak, J., & Dymnicki, A. (2011). A meta-analysis of the impact of service-learning on 
students. Journal of Experiential Education, 34(2), 164-181. 

Guo, P., Saab, N., Post, L. S., & Admiraal, W. (2020). A review of project-based learning in higher education: 
Student outcomes and measures. International Journal of Educational Research, 102, 101586.  

Stavredes, T. (2011). Effective online teaching: Foundations and strategies for student success. John Wiley & 
Sons.  


